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Unpredictable --- interpreting ‘should’ in the past tense is an antiquated use that’s ignored in modern rules of grammar

AHD ‘2K
	(American Heritage Dictionary, p. 1612)
Usage Note   Like the rules governing the use of shall and will on which they are based, the traditional rules governing the use of should and would are largely ignored in modern American practice. Either should or would can now be used in the first person to express conditional futurity: If I had known that, I would (or somewhat more formally, should) have answered differently. But in the second and third persons only would is used: If he had known that, he would (not should) have answered differently. Would cannot always be substituted for should, however. Should is used in all three persons in a conditional clause: if I (or you or he) should decide to go. Should is also used in all three persons to express duty or obligation (the equivalent of ought to): I (or you or he) should go. On the other hand, would is used to express volition or promise: I agreed that I would do it. Either would or should is possible as an auxiliary with like, be inclined, be glad, prefer, and related verbs: I would (or should) like to call your attention to an oversight. Here would was acceptable on all levels to a large majority of the Usage Panel in an earlier survey and is more common in American usage than should. Should have is sometimes incorrectly written should of by writers who have mistaken the source of the spoken contraction should’ve.

Financial incentives must be targeted at energy use as the end point of energy production 
Summerfield ‘7 (SUMMERFIELD 07, Brian, Senior Editor of Talent Management Magazine http://www.talentmgt.com/newsletters/compensation_perspectives/2007/March/282/index.php 
Specifically, an incentive is any monetary or nonmonetary reward that aims to encourage a very narrowly defined performance or behavioral objective. It can be applied at the individual, group, department or even enterprise level, but it must be tied to some sort of measurable target. It's purely motivational in nature. Some of you might be thinking, "Well, what about bonuses? Those are incentives, right?" That depends. An end-of-the-year bonus for the holidays wouldn't count as an incentive. Neither would an across-the-board bonus handed out to employees for exceeding profit forecasts after the fact. On the other hand, salespeople who work hard to exceed their quarterly quota to receive a cash reward are pursuing incentives. The point is that incentives can't be arbitrary or routine, and the proposition must precede the achievement (e.g., "If you do X, then you'll get Y in return.") 
For is a term of exclusion – requiring direct action upon
US CUSTOMS COURT 39 AMERICAN COLORTYPE CO. v. UNITED STATES C. D. 107, Protest 912094-G against the decision of the collector of customs at the port of New York UNITED STATES CUSTOMS COURT, THIRD DIVISION 2 Cust. Ct. 132; 1939 Cust. Ct. LEXIS 35 The same reasons used by the appellate court may be adopted in construing the language of the statute herein involved. If the words "for industrial use" mean no more than the words "articles of utility," there could be no reason for inserting the additional words "for industrial use" in the paragraph. Therefore, it must be held that the [*135] new language "for industrial use" was intended to have a different meaning from the words "articles of utility," as construed in the case of Progressive Fine Arts Co. v. United States, [**8] supra. Webster's New International Dictionary defines the word "industrial" as follows: Industrial. 1. Relating to industry or labor as an economic factor, or to a branch or the branches of industry; of the nature of, or constituting, an industry or industries * * * . The transferring of the scenes on an oil painting to a printed copy is a branch of industry under the definition above quoted. Some of the meanings of the preposition "for" signify intent, as shown by the following definition in the same dictionary: For. 2. Indicating the end with reference to which anything is, acts, serves, or is done; as: a. As a preparation for; with the object of; in order to be, become, or act as; conducive to. * * *. d. Intending, or in order, to go to or in the direction of. Therefore, the words "articles for industrial use" in paragraph 1807 imply that Congress intended to exclude from that provision articles either purchased or imported with the intention to use the same in industry for manufacturing purposes.
Energy production must substantially increase use of an energy 
COAG 9 (Department of Climate Change on behalf of the Council of Australian Governments (COAG) Expert Group on Streamlining Greenhouse and Energy Reporting, "national Greenhouse and Energy Reporting Streamlining Protocol," http://www.climatechange.gov.au/~/media/publications/greenhouse-report/nger-streamlining-protocol.pdf) 
‘Energy production’ is defined in NGER Regulation 2.23: Production of energy, in relation to a facility, means any one of the following: (a) the extraction or capture of energy from natural sources for final consumption by or from the operation of the facility or for use other than in operation of the facility; (b) the manufacture of energy by the conversion of energy from one form to another form for final consumption by or from the operation of the facility or for use other than in the operation of the facility.
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This is the biggest educational impact --- learning is useless if it’s not connected to the real world

Strait and Wallace ‘07
(L. Paul, USC and Brett, George Mason U., The Scope of Negative Fiat and the Logic of Decision Making, Policy Cures? Health Assistance to Africa, Debaters Research Guide, p. A2)
More to the point, debate certainly helps teach a lot of skills, yet we believe that the way policy debate participation encourages you to think is the most valuable educational benefit, because how someone makes decisions determines how they will employ the rest of their abilities, including the research and communication skills that debate builds. Plenty of debate theory articles have explained either the value of debate, or the way in which alternate actor strategies are detrimental to real-world education, but none so far have attempted to tie these concepts together. We will now explain how decision-making skill development is the foremost value of policy debate and how this benefit is the decision-rule to resolving all theoretical discussions about negative fiat. Why debate? Some do it for scholarships, some do it for social purposes, and many just believe it is fun. These are certainly all relevant considerations when making the decision to join the debate team, but as debate theorists they aren’t the focus of our concern. Our concern is finding a framework for debate that educates the largest quantity of students with the highest quality of skills, while at the same time preserving competitive equity. The ability to make decisions deriving from discussions, argumentation or debate, is the key skill. It is the one thing every single one of us will do every day of our lives besides breathing. Decision-making transcends boundaries between categories of learning learning like “policy education” and “kritik education,” it makes irrelevant considerations of whether we will eventually be policymakers, and it transcends questions of what substantive content a debate round should contain. The implication for this analysis is that the critical thinking and argumentative skills offered by real-world decision-making are comparatively greater than any educational disadvantage weighed against them. It is the skills we learn, not the content of our arguments, that can best improve all of our lives. While policy comparison skills are going to be learned through debate in one way or another, those skills are useless if they are not grounded in the kind of logic actually used to make decisions. The academic studies and research supporting this position are numerous. Richard Fulkerson (1996) explains that “argumentation… is the chief cognitive activity by which a democracy, a field of study, a corporation, or a committee functions. . . And it is vitally important that high school and college students learn both to argue well and to critique the arguments of others” (p. 16). Stuart Yeh (1998) comes to the conclusion that debate allows even cultural minority students to “identify an issue, consider different views, form and defend a viewpoint, and consider and respond to counterarguments…The ability to write effective arguments influences grades, academic success, and preparation for college and employment” (p. 49). Certainly, these are all reasons why debate and argumentation themselves are valuable, so why is real world decision-making critical to argumentative thinking? Although people might occasionally think about problems from the position of an ideal decisionmaker (c.f. Ulrich, 1981, quoted in Korcok, 2001), in debate we should be concerned with what type of argumentative thinking is the most relevant to real-world intelligence and the decisions that people make every day in their lives, not academic trivialities. It is precisely because it is rooted in real-world logic that argumentative thinking has value. Deanna Kuhn’s research in “Thinking as Argument” explains this by stating that “no other kind of thinking matters more-or contributes more to the quality and fulfillment of people’s lives, both individually and collectively” (p. 156).

There are an infinite number of unpredictable reasons their advocacy could be a reason to vote AFF which means we can’t predict or rigorously test their advocacy, switch-side debate is key to education because it empowers students by building the intellectual skills necessary to address global problems s– prevents extinction 
Lundberg, ’10 (Christian, Professor of Communications at UNC Chapel Hill, “Tradition of Debate in North Carolina” in Navigating Opportunity: Policy Debate in the 21st Century, By Allan D. Louden, p. 311)

The second major problem with the critique that identifies a naivety in articulating debate and democracy is that it presumes that the primary pedagogical outcome of debate is speech capacities. But the democratic capacities built by debate are not limited to speech—as indicated earlier, debate builds capacity for critical thinking, analysis of public claims, informed decision making, and better public judgment. If the picture of modem political life that underwrites this critique of debate is a pessimistic view of increasingly labyrinthine and bureaucratic administrative politics, rapid scientific and technological change outpacing the capacities of the citizenry to comprehend them, and ever-expanding insular special-interest- and money-driven politics, it is a puzzling solution, at best, to argue that these conditions warrant giving up on debate. If democracy is open to rearticulation, it is open to rearticulation precisely because as the challenges of modern political life proliferate, the citizenry's capacities can change, which is one of the primary reasons that theorists of democracy such as Ocwey in The Public awl Its Problems place such a high premium on education (Dewey 1988,63, 154). Debate provides an indispensible form of education in the modem articulation of democracy because it builds precisely the skills that allow the citizenry to research and be informed about policy decisions that impact them, to sort through and evaluate the evidence for and relative merits of arguments for and against a policy in an increasingly infonnation-rich environment, and to prioritize their time and political energies toward policies that matter the most to them. The merits of debate as a tool for building democratic capacity-building take on a special significance in the context of information literacy. John Larkin (2005, HO) argues that one of the primary failings of modern colleges and universities is that they have not changed curriculum to match with the challenges of a new information environment. This is a problem for the course of academic study in our current context, but perhaps more important, argues Larkin, for the future of a citizenry that will need to make evaluative choices against an increasingly complex and multimediatcd information environment (ibid-). Larkin's study tested the benefits of debate participation on information-literacy skills and concluded that in-class debate participants reported significantly higher self-efficacy ratings of their ability to navigate academic search databases and to effectively search and use other Web resources: To analyze the self-report ratings of the instructional and control group students, we first conducted a multivariate analysis of variance on all of the ratings, looking jointly at the effect of instmction/no instruction and debate topic . . . that it did not matter which topic students had been assigned . . . students in the Instnictional [debate) group were significantly more confident in their ability to access information and less likely to feel that they needed help to do so----These findings clearly indicate greater self-efficacy for online searching among students who participated in (debate).... These results constitute strong support for the effectiveness of the project on students' self-efficacy for online searching in the academic databases. There was an unintended effect, however: After doing ... the project, instructional group students also felt more confident than the other students in their ability to get good information from Yahoo and Google. It may be that the library research experience increased self-efficacy for any searching, not just in academic databases. (Larkin 2005, 144) Larkin's study substantiates Thomas Worthcn and Gaylcn Pack's (1992, 3) claim that debate in the college classroom plays a critical role in fostering the kind of problem-solving skills demanded by the increasingly rich media and information environment of modernity. Though their essay was written in 1992 on the cusp of the eventual explosion of the Internet as a medium, Worthcn and Pack's framing of the issue was prescient: the primary question facing today's student has changed from how to best research a topic to the crucial question of learning how to best evaluate which arguments to cite and rely upon from an easily accessible and veritable cornucopia of materials. There are, without a doubt, a number of important criticisms of employing debate as a model for democratic deliberation. But cumulatively, the evidence presented here warrants strong support for expanding debate practice in the classroom as a technology for enhancing democratic deliberative capacities. The unique combination of critical thinking skills, research and information processing skills, oral communication skills, and capacities for listening and thoughtful, open engagement with hotly contested issues argues for debate as a crucial component of a rich and vital democratic life. In-class debate practice both aids students in achieving the best goals of college and university education, and serves as an unmatched practice for creating thoughtful, engaged, open-minded and self-critical students who are open to the possibilities of meaningful political engagement and new articulations of democratic life. Expanding this practice is crucial, if only because the more we produce citizens that can actively and effectively engage the political process, the more likely we are to produce revisions of democratic life that are necessary if democracy is not only to survive, but to thrive. Democracy faces a myriad of challenges, including: domestic and international issues of class, gender, and racial justice; wholesale environmental destruction and the potential for rapid climate change; emerging threats to international stability in the form of terrorism, intervention and new possibilities for great power conflict; and increasing challenges of rapid globalization including an increasingly volatile global economic structure. More than any specific policy or proposal, an informed and active citizenry that deliberates with greater skill and sensitivity provides one of the best hopes for responsive and effective democratic governance, and by extension, one of the last best hopes for dealing with the existential challenges to democracy [in an] increasingly complex world. 


Limits 

Creativity requires limitations to channel innovation – it’s more challenging to paint on a previously marked canvas than one entirely blank
Mayer, ‘6 (Marissa Ann, vice-president for search products and user experience at Google, February 13, 2006, “Creativity Loves Constraints,” http://www.businessweek.com/print/magazine/content/06_07/b3971144.htm?chan=gl)

When people think about creativity, they think about artistic work -- unbridled, unguided effort that leads to beautiful effect. But if you look deeper, you'll find that some of the most inspiring art forms, such as haikus, sonatas, and religious paintings, are fraught with constraints. They are beautiful because creativity triumphed over the "rules." Constraints shape and focus problems and provide clear challenges to overcome. Creativity thrives best when constrained.
But constraints must be balanced with a healthy disregard for the impossible. Too many curbs can lead to pessimism and despair. Disregarding the bounds of what we know or accept gives rise to ideas that are non-obvious, unconventional, or unexplored. The creativity realized in this balance between constraint and disregard for the impossible is fueled by passion and leads to revolutionary change.
A few years ago, I met Paul Beckett, a talented designer who makes sculptural clocks. When I asked him why not do just sculptures, Paul said he liked the challenge of making something artistically beautiful that also had to perform as a clock. Framing the task in that way freed his creative force. Paul reflected that he also found it easier to paint on a canvas that had a mark on it rather than starting with one that was entirely clean and white. This resonated with me. It is often easier to direct your energy when you start with constrained challenges (a sculpture that must be a clock) or constrained possibilities (a canvas that is marked).
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